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ABSTRACT 

This training program was designed to provide 
community college educators with a deeper understanding of the nature 
of poverty and the manner in which poverty and deprivation affect the 
students' ability to .learn in the formal educational system. The 
program was divided into three basic segments. The first two 
segments, conducted during the first 2 weeks of the program, were 
classroom seminars. One section was devoted to deprivation and its 
effect on learning, and the second section was devoted to learning 
and teaching theory. The third segment was conducted during the third 
week of the program and involved an actual teaching situation in 
which trainees were divided into eight groups with three to five 
trainees in each group. Each group presented one lesson for the other 
trainees to observe and evaluate. The teaching presentation was 
offered primarily to community college and college students, 
(Conclusions based on partially completed program evaluation are 
included. Appendixes contain related program material.) 
(Author/,: — 



^ILMt'D FKUM BEST AVAILABLE COPY 



UnivirBity of Hawaii = Honolulu, Hawaii 96822 



U.S. DiPARTMiNT OF HEALTH 
EBUeATlON& WiLFARi 
OFFIClQFiQUCATrOiy 
THIS DOCUMiNT HAS BEEN REPRQ. 
OUCED E3CACTLY AS RICEiVEO FROM 
THE PiRSON OR QHGANjZATrON QRiGi 
INATING IT. POINTS OF VIEW Oft qpiN- 
IONS STATED DO NOT NECESSARILV 
RiPRISENT OFFICIAL OFFiCE OF EDU 
CATION POSITION OR POLICY 



Training Program for Community Ci liege Educatori 
of Academically Deprived Studtnti #70-2829 



Dlirac tor's Name: Sldnty M. Rosen 
Addresi: 1395 Lower Campus Road 

Telephone Numberi 944*7182 



The program was the prime responsibility of the School of Social Work 
in cooperation with the ceimunity college iystem, 

The progrra began on July 27, 1970, and concluded on Auguat 14, 1970. 



IV^U^ION OF TRAINING PROGR^ FOR CO!#fUNlTY 
COLLIQE muCATGRa OF mmmiCM^t^ DETRIVm STUDENTS 

Submitted by Sidney M. Roietis Project Director 

This training program wai intended primarily for community 
college teachers in the State of Hat^aii. It was expected that 
the greater number of trainees vould come from the island of 
Oahu, representing Leeward, Honolulu and Kapiolanl Community 
Colleges, with some tralntts coming from Kauat, Maui and Hawaii. 
After applloations began to come In for the program^ some thought 
was given to admitting a fei^ educators from the mainland who 
had Indicated an interest in attending. The feeling was that 
a broader view of the problems of deprived students throughout 
the United States would add sploe to the entire program. Sine© 
Hawaii is rather removed from the mainlandj. it was also felt 
that this would reduce the provincialism of the training pro- 
gram and help to provide some Insights into eKperlences that 
mainland community collage teachers and some university teachers 
were having fni ^^^ipiirfLiu i' l with the deprived student, Although 
we had originally intended to have only thirty trainees In the 
program, a large applicant response motivated us to request of 
the Office of Education that the enrollment figure be extended 
from thirty to forty. This request was subsequently granted 
and our final enrollment figure was thirty-seven. Of the 
thirty-seven trainees who did attend the program, Bin were from 
the mainland^ three from the neighbor Islands and the remainder, 
twenty-eight, were from the Island of Oahu. The breakdown on 



participation from the Oahu Community CQlleges is as follot^ss 
Leeward ^ 10, Kapiolanl - 10, and Honolulu - 6. The Participant 
Selection Committee consisted of Edith Doij Comunity College 
Coordinator of Institutional Research^ Wailter Chunj Coordinator 
of Community Services; and Sidney M, Rosen, Project Director, 

The program was conducted through the facilities of Honolulu 
Community College. These facilities ^ere arranged for the 
program by the Assistant Director, i^ho was actually our community 
college appointed liaison. Dr. Edith Doi. After the initial 
arrangements for space were made by Dr, Doi, the Project Director 
met with the Honolulu Community College admlnistratien to refine 
the arrangements 5 indicaclng the exact kind of space and other 
facilities that would be nt^eded in order for the program to 
be carried out. Th,is included arrangements for two clasaroomsj 
video-tape equipmentj, and additional facilities that were from 
time to time required. The other major facility in addition 
to the classrooms that was used during the training program 
was the Community College cafeteria. 

The School of Social Ttork cooperated with the training 
program by providing three hours of graduate credit for all 
trainees who desired credit. Twenty-nine trainees took advantage 
of the opportunity to earn graduate credit. The course number 
assigned to the training program was Social Work 630, 

The primary purpose of the training program was to provide 
community college educators with a deeper understanding of the 
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nature of poverty and the manner in which poverty and deprivation 
affect the student's ability to Itarn in the formal educational 
ByBtm. The need for this kind of program was brought dbout 
thrpugh the adoption by the University of Hawaii of an open-door 
policy for its community colleges. Currently, students need 
not have a high-ichool diploma to attend a community college. 
This poees the problem for the community colleges of attempting 
to prcvide a meaningful education for people who have had hiatoriea 
of academic failures and whose environmental conditigning does 
not provide training for structured learning. In setting up 
the program it was felt that in order for teacheri to learn 
to teach the deprived student better, they first had to have 
an understanding of the problems that minority groups and 
the poor^ generally, bring to school with them and that cause 
them to have difficulty in achieving academic success. Beeause 
the student is not equipped to handle the school situation and 
because the Echool and teachers are frequently not able to 
adjust their structure and techniques to the problems of the 
poor student (both poor money-wise and poor in academic functioning) 
the experience becomes a frustrating one for the student, who 
finds his eKpectation for failure realised, and equally frus- 
trating for the teacher, who often feils that the student does 
not want to learn aid cannot learn and therefore is taking up 
time and effort that could be used by others who are more 
motivated. 



In order to equip the teacher with a better understanding 
of poverty, and also to help him better understand the way he 
teaches and the way people respond to his teaching, the program 
was divided into three basic iegmenta. The first two segments 
were conducted during the first two weeks of the program. 
They consisted of two aections of claiiroom seminars* One 
section was devoted to "Deprivation and Its Effect on Learning" 
and the second section wai devoted to "Learning and Teaching 
Theory". The third segment was conducted during the third week 
of the program and involved an actual teaching situation where 
the trainees %fere divided into eight groups with three to five 
trainees In each group. Each group presented one lesson for 
the other trainees to obaerve and to evaluate* The teaching 
presentation was presented to community college and college 
students primarily. The students were hired at $3,00 an hour 
with the title "student consultants". There were also four 
young girls of high school age who attended the program as a 
result of some groudwork that was done in a public housing 
project. Although the glrla were younger than what was desired^ 
the director felt Impelled to take them because of the source 
from which they were referred. The intent was to have all 
community college students In the teaching laboratory. However, 
many students who were arranged for by Kapiolani Community Col leg 
and Honolulu Corranunity College for participation in the labora- 
tories did not, at the last minute ^ come through for us. The 
major reasons for their failure to follow through on their 



original conmifments werei 1) They had found other jobii and 

2) theea who ^ere referred through Job Upgrading had scheduling 

eonflieti. Other students had no understandable reason for 

their failure to participate. University students were used 

to fill the last minute openings. The student consultants served 
as both studenti and evaluators for the laboratoryi 

According to the trainees, the value of the laboratory 

lessions was imparled because of the composition of the class. 

Some of the trainees felt that fflt deprived coranunity college 

students should have been used. The director felt also that 

this would have better met the goal of the laboratory! however^ 

the obstacle of last minute dropouts resulted in adjustments having 

to be made. Another thing we found was that th© community 

college students who did participate tended not to be artieu* 

late. The critiquing was done mostly by the University students. 

The greatest values of the laboratory wares 1) exposing the 
teachers to examples of good teachings 2) giving them the 
opportunity, albeit under stressful condition^ to carefully 
develop a lesson that was aimed at motivating people to become 
Interested and to learn^ and 3) appreciating the value of tele- 
vision as a teaching tool. There is already evidence that 
trainees who heretofore had not used the television equipment 
at Honolulu Coiomnity Collage are now doing so* This has been 
reported to us by the audio-visual director^ who said that use 
of this equipment in previous years has been almost non-^eKistent, 
The program has also motivated the purchase of new equipment, 
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Some things that were learnad from the laboratory ixperience 

1* Oral crttlqueg Inhibited both students and trainees from 
reactlbp to the teaching situations* The more vocal 
people carried the baU and others allowed the inertia 
of nan- involvement to dull their participation, 
Crltlquei in the future should therefore be written 
within the confinas of a closed ended questionnaire 
with opportunities for additional comments provided. 
Dltcussioo con then follQW bfesfd on the responeeB, * , 

2, Television did not provide the best opportunity for 
obiervation beeause of the small screen size and the 
sometimes inaudible remarks made by both teachers and 
students. More sensitive equlpsont is now under con- 
sideration for purchaae by the Honolulu Community College 
audio-visual dlreotor, 

U Teachers iometlmes did not participate actively in the 
teaching presentations. Some trainees allowed the 
bulk of the work to be done, by others, Fartunately 
this behavior was limited and serious unlnvolvement 
occurred in only one group, 

, Trainees sometimes had difficulty relating classroom 
learning material and field visits to the demonstration 
teaching laboratory. This phenomenon has also been 
observed in the School of Social Jtork whtre agsimllation 



of classroom instruction with field work experience 
often takes a great deal of time. The follow-up 
evaluation In Dacember and April should help In 
determining whethar the classroom and experiential 
inputs had greater meaning once the teachers were 
back In teaching experlencts and had time to reflect 
on what they had learned from the training program. 

The outline of the program was presented and discussed by 
the training program faculty well In advance of the program 
and met with their approval. However, the two psychology 
professors expressed their fealings that the program ought to 
be almost exclusively learning theory since knowledge gained 
in this area could be objectively evaluated, while the effects 
of understanding problems of poverty could not be demonstrated. 
Based upon the understanding of the prograra's objectives, the 
faculty members developed outlines of the two course areas to 
be(^taught, 

1. Deprivation and Iti Iffect on Learning 

2. Learning and Teaching Theory 

The first. area was taught by the project director who is 
an assistant professor in the School of Social mrk and Michael 
McAleenan, an Instructor in the Sociology Department. The 
second area was taught by Scott MacDonald, an associate 
professor in the Psychology Department and Gilferd ranabe, 
an assistant professor in the same department. 



All trainees participated in both courecs. In order to 
keep the elaagig discusalon size^ half of the trainees met 
in each course in the rtorning and then switched courses in the 
afternoon, i.e,5 those who had Course Om in the morning had 
Course Two in the afternoon and vice verga. Classes were held 
four days in each of the first two weeks. Field tripi were held 
on the fifth day. 

The first field trip was an attempt at observing marginal 
economic functioning on the Walalua Sugar Plantation in the 
rural North Shore area of Oahu, The trip was arranged through 
the Honolulu Community Action Progr^. Although the trainees 
were able to observe the igolation of the plantation workers 
and to hear the paternalistic attitudes towards the workers 
ascpressed by the plantation management ^ they did not see the 
workers as poor or not having opportunities that they them- 
selves had. Actually, there were frequent statements that, 
with housing and medical services being provided for^ the 
plantation workers had It better than they did. The natural 
beauty of the area and the wide open spaces of the farm land 
conveyed a feeling of freedom even though the CAP workers 
shared with the director and the director subsequently shared 
with the trainees the unavailability of doctors in the clinic 
and the failure of many workers j even after 20 years, to 
assimilata into the Hawaii society (the Plantation provides 
incentives for the workers to return to their native lands , 
which today ie primarily the Philippines, and many of them do 



return). Opportunities xfere provided to talk with workers 
in the Sugar Mill and in the fields. About a dozen teenageri 
working in the field were brought together so that we could 
talk with them. Some of the trainees availed themselves of 
the opportunities for dialogue, but most did not. 

Although the trip was acknowledged as a great opportunity 
for the trainees to get to know one another, many felt that it 
did not give them the opportunity to see "poor people". This 
trip gave the group a feeling of togetherness and well being 
very early (the third day). 

I was apprehensive that it was a peak too quiekly reached, 
and the subsequent eKperience supported this feeling. An 
event took place on the trip that indicated that the program 
was in for some rocky moments. Both of the psychology professors 
remained aloof from the group throughout the day. Instead of 
riding on the bus with the -roup they rode in their. own car and 
actually were not in the vicinity of the group during many periods 
of the day. Many of the trainees were aware of this and took 
them to task for their aloofness the neKt day, I, of course, 
also discussed this with them. They accepted the fact that 
they were being ^*told off" but gave the impression that their 
area of eKpertise and therefore their involvement in the program 
should not have to includa such events as field trips. More 
than an impreislon was provided prior to the second field trip 
when Dr. MacDonald asked if he would have to participate. I 



suggested that his invelvement with the trainees in their 
experience could be educationally valuable for both. He agreed 
to participate. 

The second field trip vae acknowledged as being much more 
valuable in observing the life style of the poor. The arrange- 
menta for thla trip were made by the Model Cities staff in the 
Kallhi-Palama area, light community people served as guides 
for small groups of trainees. The trainees had the opportunity 
of talking with them as well as with residents who the guides 
had arranged for them to talk with* A variety of living 
situations were explored and fruitful dialogues were held with 
reaidents. After the trip, the groups returned to Honolulu 
CoMiunity Gollege and shared their experiences with each other* 
A few of the trainees had difficulty in accepting the reality 
of the words used by the poor in cdmmunieating and thereby 
revealed the difficulty that they in turn might have in 
Gommunicating with the poor* The use of four-letter words 
caused some emotional unhinging* 

As Dr. Polemis' evaluatipn report in the AppendlK indicates 
many of the participants felt at the time they COTe into the 
program chat they had extensive knowledge in the areas of 
poverty and deprlvatldnj and also that they had much experience 
in teaching dliadvantaged students ^ We were able to glean from 
the applications that the trainees filled out that they had an 
Interest in this areaj however, the applications gave ua no 



-10- 



Infiieatlon of how much knowledge they felt they had in the area 
Parhaps if we knew that guch a large number of people already 
fait that thfiy had knowledge in this area, and alao that they 
might have ways of trMilating this knowladge into effactiva 
taaahing, our aereening process could have been more effective 
or tht progran could have been arranged differently. Actually, 
a good case can be made for including people with substantial 
knowledge in the area of poverty in that such people can contri- 
bute to each other's knowledge through the sharing process* 
However, as the evaluations indicate j many of the trainees 
wanted to be told or given information about poverty by the 
instructors rather than to learn in the classroom situation 
from each other, ParadOKically ^ they felt that they did learn 
from each other in informal situations. Perhaps in the develop- 
ment of future training programs separate programs can be 
dcvalopad for these who have minimal knowledge in the area of 
poverty and deprivation and those who have subatantial knowledge 
In this program it was difficult to meat the needs of both 
groups. The program for the first group could be riallstieally 
termed a training progrm with opportunities for direct in- 
structional inputs and observational eKperlences Included |' 

while the program for the second group would ba more appro* 

■ - . i ■ 

prlately termed a seminar and conducted at a dlfferint level. 

In the second situation, faculty would not be instructars 

SML Mi would serve as discussion leaders. The function 

of faculty would then be diffarant in each of these situations 



and the diatlnctions could be clearly identifiad. In this 
training program faculty were both initructors and discuiiign 
Itadera, Some of the group wanted morg of one; some of the 
group wanted more of the others and perhaps this rtflacted 
dlfferont needs among students in the program* 

In responie to III A 1 on the evaluation report outline , 
standardiied test scorgi were not used in participant selection. 
Academic attainment was not a criterion. Current position 
was a consideration In that an attempt was made to get as many class 
room teacheri as possible In the program with a secondary con- 
aidgration of faculty in counseling poiltioni. We tried not 
to Include people who were in administrative positions per ge . 
Actually s we had no applications from admlnistratori in any 
of the schooli in Hatjall; howeverj as an evaluative footnotep 
it should be statgd here that the participants In the program 
did Indicate that amlHture of classroom teachers and admin- 
istrators would be healthy* The rtaeon for this Is that a 
training progranfi that deals with the deprivid student must 
Include an exploration of adjuatminte within the educational 
system that will facilitate meeting the learning needs of thisi 
students* Age was not a factor in selection nor were degreei* 
or interviews* Recommendation by Dr, Doi and Mr* Chun was 
algnlflcant In the selnctlon of Hawaii community college faculty. 
Geography was a factor in that the program was Intended 
primarily for Hawaii teachers. Our faculty-participant ratio 
was approKlmatily nine to one* 
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Due to the Involvement of four different full-time faculty 
nembers, exposura to staff from the Honolulu Community Action 
Program, and exposure to gtaff and residents from the Model 
Cities, we did not use prof esilon«ls as consultants nor did 
we utilize part-time faculty. The only consultanti that were 
usedan the prograin were the residents from the Kaliht-Palama 
Model Cities area and the students that were Involved in the 
laboratory. However, It seems that a serious error was made 
in having the two psyeholoiy professors carry out as complete 
an involvement as they did have In the program. It seems with 
their very specific areas of Intarest that they could have been 
used more effectively as guest lecturers or part-time faculty 
carrying on much more limited responsibility than that which 
they actually had. Their participation in the program, as 
the evaluations of the participants Indicate, had a serious 
negative effect on the morale and learning experience of the 
participants. It seems that much of the negative reaction to 
the program accrued from the negative Influences of these two 
faculty members. A coiment by one trainee seems to capture 
very eonclsely the Influence that they had on the program* 
"Two faculty menders were obviously very Intelligent in their 
speciallged field of clinical psychology but. did a very poor 
job of teaching and establishing faculty-participant relations. 
This situation will probably be very signlfiG ant In the ratlngi 
of this Institute." The evaluations, both the one that was 
filled out for the pepartnient ©f Health, Education, and Welfare 



and the evaluation that was conducted by an independent reaearchar 
hired as a consultant by the training program, clearly indicate 
feelings around" the three segments of the progrm. In order, 
the most valuable segment %jaB the segment on ''Deprivation and 
Its Effect on Learning''; the next valuable was the teaching 
laboratoryi and the leait valuable "Learning and Teaching 
Theory", Cotmenti have already been made on ^hy and why not 
the e£f ectlveneas of the last two segments* The first iegment 
awemed to be most effective becauie it dealt with the problems 
that most of the traineei seemed to enroll In the program to 
deal with and because the two. faculty members were both interested 
in the problem of education for deprived students and desirous 
of creating an interest in teachers who were in pbeltions that 
enabled them to enhance the students' academic development/ 
In addition to Itctures and group dlscusalons, filmsj email 
sub-group meetings J brainstorming and eKtra luncheon sessions 
were held for the students. The Instructors in this area involved 
themselves with the trainees at a variety of levels both in the 
program itielf and in social activities outside of it. The 
students responded by indicating that the instructors in the 
first segment were knowledgeable and enthusiastic about the 
material that they taught. They provided an outline of eKpec- 
tation for the segmint and than proceeded to follow that outline. 

Partlcipanta in the program made suggestions from time to 
time on adjustments that ought to be made. These suggestions 

\ 



weire most frequently related to time Echedules and to such 
things ag changing group composltiona, Iflien these suggestione 
were made, they were put to a vote of the entire group. In 
most cases the group as a tahole voted to maintain the status 
quo* A committee to follow, up on the training program and 
to make recommendations for subsequent programs is being dev- 
eloped and will consist primarily of selected trainees from 
the Oahu community colleges* 

The evaluation of this program Is being conducted in four 
Stages, The first stage i^ag a preliminary attitude and expac- 
tation questionnaire that was administered to the trainees 
on the first day of the program. The first evaluation ques-^ 
tionnaire was administered on the final day of the program* 
A evaluation will be administered in December and the 

foLvr'^h evaluation will be adminlitered In April. The thought 
behind administering the third and fourth questionnaires Is 
to determine whether the attitudes of the trainees will have 
changed after they have had an opportunity to assimilate 
the inputs from the training program with actual teaching 
involvement 3 and further to determine whether there is a 
difference In perception from the point at which a program 
is concluded and points more further removed where opportun- 
ities for greater reflection exist. 
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CONCLUSION 

The appraisal of the progran's worth is made in the evaluation 
mem© submitted by Bernice Polemisi which follows as the first eKhibit 
in the appendiK. HQweverj some general obiervation by the director 
follow: 

I. A majority of the trainees saw a good deal of value in the 
progrm* What meaning the program will have to their actual 
teaching remains to be seen in the follow up Uivaluation. 
Some iuramary commenti from the HOT Participant Evaluations 
submitted in the appendix state the worth of the training 
program at the time of its conclusion ass 

A, It provided inspiration^ riEisurancej and motivation 
thtQUgh professional relatlduhipfl established and 
exchanges of eKperienee with colleagues, 

B, Broadened receptivity to different methods of teaching* 

C, Sharpened awareness of and interest In problems of the 
disadvantaged, 

D, Trainees learned how to reach a wider abllity^range 
of studeets , ' 

Trainees developed a better appreciation of students' 
needs* 

F* Trainees learned to criticise a teaehlng situation through 

the eyes of studanti, 
G, Trainees had the eKperienee of functioning in a tmam 

teaching situation. 
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Traineei gained ^5 batter or new understanding of the 

community college teaeher'i role* 
I, Strong leadarshlp, helpfulnesa, friendliness of faculty, 
J, Field trips, especially the one to the Kallhi-Palama 

Model Cities Area, 

II. The areas of weakness in the progrffln most frequently commented 
on were: 

A. Not enough field tripe, 

B, Not enough communication with poor people- 

C. Out of the 20 itudefiti in the teaching lab only half 
qualified as poor or community college students. 

It therefore was not relevant enough to coramunity college 
teachers. 

D, More structure needed with ipeciflc reading assign-^ 
tnents being required, and clais diicussion being more 
focused. 

E» Trainees felt that instructore sometimes allowed dlgcusslon 
to \#ander and get off the track, 

F, Poor instruction in the learning theory section. 

G. Objectives^ itructurej and direction were not clear, 
Ht Time was too flexible, i.e,, clasies did not always 

start right on time, 
III, The program was too broad. It attempted to do three things i 
1) teach the nature of poverty and the relationship of the 
educational system to it, 2) teach learning theory which had 
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general implications for all students and net spaciflcally 
the deprived student, and 3) through a practice teaching 
eKpertence evaluate what did and did not have a positive 
learning impact on students. It would have betn enough to 
concentrate on one of the three areai. One teacher could 
..handle the area of concentration ielected and utilize consul- 
t ants and guest lecturers to augmant his Input, The 
three areas could be presented in follow up programs, but 
they should be independently. In asience they were Inde- 
pendent this summer and the fact that they were given under 
■one course heading confused the trainees who probably 
ware waiting for something that would pull everything together. 
It was originally hoped that the laboratory would be the 
synthesizing agent, but because the other areas were too 
diverse this expectation was never reallzad. If each area 
was presented as a separate concentration the trainees would 
then take fiw. each area that which Is valuable to them without 
consciouily trying to make connectioni. 

There leems to be a need for courses that help teachers to 
go deeper into an understanding oS poverty. Thist courses 
can have value to both the teacher who feels somewhat know- 
ledgeable about the subject as well as to the teacher who has 
had little or no contact with Impoverished studenti, A 
different course should be provided for each group in order 
that the different naeds might be effectively met. An ad- 
vanced course that would be given for those who have knowltdg© 



nf the nature of poverty and have had experience In 
teaehing daprived itudents could meat In workihopg with admin 
istrators in order to devalop batter conmunicatlon between 
the tegchar who ia confronted directly with the affects 
of deprivation in the classroom and the administrator who 
will have to implement changes in structure and function 
when this is Identlfiad as needad. Dlscuisions in the 
classroomj during the summer , indicated a need for a 
program that would bring teachers and adminiitrators to- 
gether. The trainees felt this would be the only raalistie 
way to bring changes about 3 and that without this type 
of structured ihterchange discussion on administrative 
changes was simply playing a game. 

Teachers from the mainland could be Included in the course 
for those limited in their knowledge of poverty. Only teach- 
ers and administrators from Hawaii should be included in 
the more advanced course since they would be relating 
epeciflcally to problems in Hawaii* This suimner most 
of the mainland trainees seemed to tune out when we 
related too specifically to problems in the local commun- 
ity college iltustlons although two of them were very 
active In sharing and comparing eKperiences, 

If only one teacher teaches a course and utilises reiource 
people as needed the class slie should be limited to twenty 
students* This would enable good communication to take 
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plac e among tha students and between teacher and students. 
Besidei being a good workable number for educatidnal 
transactions It would facilitate establishment of rapport 
between participants. One teacher and twenty students 
might also allow for mora flexibility in the program. 
The more people Involved the harder it seems to switch 
gears. 

VII* In attempting to understand the problcii s of being poor 
eKperiences that allow rubbing elbows with the poor 
should be provided to the trainees. Such experiances 
might Include living with Impoverished families, Howavers 
there would be two possible problems In this approach: 
1) Difficulty in obtaining homei, and 2) unwillingness 
of trainies to participate in such an eKperience, Another 
possibility would be a program not conducted during .the 
aramier but during the regular school year that would enable 
contacts of varied kinds to be made, A short term sunmer 
program although mere Intenae for a period of time limits 
the variety of eKperiences that trainees can have, because 
they can only involve themselves in the things that are 
happening at that time. 

VIII, A two week program in both the beginning and advanced 
courses on poverty might be sufficient. If a live-in 
eKperience were developed ^ which might bi leipecially 
valuable in a teacher-administrator seminar^ a concentrated 
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one wetk.program might be considered » For the live-in 
seminar Makaha Inn or a resort hotel on one of the neighbor 
lalanda could be utilized. Seclusion for this interchange 
would allow for informal interchange beyond an 8-hour day 
progranj and although eKpenslve might very v/ell be worth 
the cost. 

Certainly this training program was seen as experimental 
in the combination of all its components, and la the 
reason that It is being so carefully evaluated. At this 
point It can fairly safely asaarCed that it did not meet 
all of its expectations, but It did provide an opportunity 
to begin to concentrate on how the needi of deprived 
students can be met within the conununity college. The 
way to meet this need was elusive but we did have the oppor- 
tunity to. try out some concepts, and we did learn from 
the experience. Some of the ideas herein stated for 
improvements in conducting a program to meet the educa- 
tional needs of the deprived student combined with planning 
that Includes some participants of this training program 
with people who could participate In future programs 
should Increaie the value of subsequent axperiencti* 



Evaluation Memo 
To: Sidney Rogen, Director 
Fromt Barnice W. Polemis, Evaluator 

subject: EV^ION OF TRAINING PROGRAM FOR JUNIOR COLLEGE INSTRUCTORS 

indicated below. generai conclusions are 

Method of evaluation: I^^o evaluative devlcei were used- m • ■ . 
the participants towards the program as a who opinions of 
various components; and (2) arittituL • f ' ''^^ ^"^"^^^ 
ure attitude towards teachln/%r f L was developed to meas- 

The attitude ^^T^tkJ^^l^^^^f ""^^^ 
program, ^he opinion Inetrum.ifrthfend^rS^^^^ °^ 

Trainees: While 37 individuals particlDflted in fh* 

submitted evaluations In ti',.. !u f f '^^'^ Program, only 35 

follows: ^ certain background charaeterlstlcs Is as 

Wbinen 

Men 17 

, Graduated from University of Hawaii J® 

Prom other schools , . 

Less than 10 years teaching expeflenee H 
10 or more years teaching experience lo 
Mod«Lr''''°"'K^''P"**"" ^" ^^««hlng Che disadvantaged 15 

Little 
Much 



19 

16 



Qverall evaluation 
1 



the disadvantaged »o«t teachers and for teachers of 



Value of participation 



Own participation definitely " Possifcly Not at aTl 

For most teachera 13 4 

Teachtra of disadvantaged lo J! ^ 



2. 
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There is some indlcatton that. trainees from mainland colleges and 
those with more teaching eKperlence and more experience In teaching 
the disadvantaged found the program more valuable than did those 
who had less overall teaching experience and less experience in 
teaching the disadvantaged. However^ because of the small si^e of 
the sample^ these differences were not statistically significant, 
(See Table 1 attached) 



3* How valuable the paTtibipants considered the program Is highly related 
Out of Che 16 trainees who considered the program definitely valuable, 
only two indicated that they did not acquire much new knowledge* 

Overall evaluation of the program 
, Definitely Possibly Not at all 

How much learned Valuable Valuable Valuable 

New ideas 

Much learned 14 6 

Little learned 2 9 4 

Skills and knowledge 

Much learned 13 5 . ' _ 

Little learned 3 10 4 

Knowledge of deprivation 

Much learned 10 6 

Little learned 6 9 4 



4* Tht reactioni of the trainees to the various parti of the progrfflnj 

the teaching lab, the sec t Ions on learning theory s and on the effects 
of deprivation on learning were measured by a series of positive and 
negative ad jectlves * With the exception of the reactions to the 
learning theory part of the program, by far the majority of the 
trainees expressed at least some posttlve _f eellng. 



Part of Program positive positive w/ both posi- negative 

only , anxiety tive and only 

. neftative - 



Effects of deprivation 25 3 7 

Learning theory r 14 5 16 

Teaching lab 15 .5 6 9 

In general (using the criteria of the percentage with ho positive 
feelings), those who liked the teaching lab the least were the men^ 
'those with less teaching experience and with ^1 ess knowledge of the 
culture of poverty, Howevtifs again theei differencei were not iignl- 
f leant, 

St The overall evaluation of the progran was related, as might be expected^ 
to feelings about the componentg (analyzid in '4 above). Of the 16 
who indicated the progrM was definitely valuab lei only 3 indicated 
any negative reaction to the effects of deprivation component. The 
relationship to the other two componente was not as close, 6 par- 
ticipants having negative or mixed feelings j while on the, whole feel- 
ing the program was valuable. ' 
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Learning theory 

Positive only toward component 
Negativa and mixed 

Teaching lab 

Positive only toward component 
Negative and mixed 

Effects of deprivation 

Positive only toward component 
Negative and mixed 



Definitely 
Valuable 

10 
6 



10 
6 



Overall evflluatlon of program ' 



13 
3 



Possibly 
Valuable 

II 



6 
9 



10 
5 



Not at all 
Valuable 



1 
3 
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6. Increaie In knowledge and ikill was meaaiired by a series of 18 ICenia 
which participanti used to indicate how much they thQUght they had 
learned from the program. As indicated in Item 2 above, this was 
closely related to their overall evaluation. An item analysis indicates 
that three kinds of information impressed all but a small minprity 

of the trainees. These items were: awareness of the communications 
gap between the educational system and the poor, cultural attitudes 
that affect relationships among people, and a feeling for the ipeelal 
problams that affect poor people. (See Table 2 attached). 

7. Knowledge of the culture of poverty appeared to be almost completely 
unrelated to any part of the evaluative structure. There la even 
only a slight hint that thoie with more knowledge learned glightly 
less about the effects of deprivatior and that they were more neg- 
ative towards the learning theory component. However^ these dif- 
ferences may be chance variations. 

Analyals of Attitude Initrument: 

■ . ■ ' ■ i 

8. Overall conclusions on Initial attitudes and change In attitudef 
(method of analysis is indicated in Paragraph 9 below). On Factors 
A and C the younger, the men, the malnUnd school graduate, the 
Caucaiiani were found to be more rigldj on Factors G and I, the men, 
those withllttle eKperlence in teaching the deprived, and thoge 
with little knowledge of the culture of poverty were found to be 
more rigid. Positive changes in attitude were experienced to a 
greater extent by the younger trainees, by the men, by those with less 
teaching experience, and by those with leas knowledge of the culture 
of poverty. (See Table 3 attached) 

There Is little if any relation of the overall ^evaluation dlscuisad 
In Paragraph One to the initial attitudes of the participanti or 
to the changee in attitudes* In other words , the overall evaluation 
. la not related to attitude or to change In attitude. How the trainees 
felt about the program does not reflect whether their attitude changed 
or not. 



i 

i 

r 
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^* Factor A - "Learning" factor 

Item 15 Most poor students want the credit for a course, they 

don't really want to learn anything 
Item 17 Instructors make the best use of their time when they give 

attention to the students who are most interested and capable 

of learning 

Item 22 An individual instructor can do little to change a student's 

attitude towards learning 
Item 34 Grades have a negative effect on learning ability (negative 

loading) 

Item 35 Grades are highly associated with student anxiety (neg, loading) 
Factor C "Realism" factor 

Item 14 A teacher with many students has no time to give to students 

who have difficulties in learning 
Item 16 Teachers really have to give their attention to the class 

as a whole, and if some students fall by the wayside^ that- a 

just the way life is* 
Item 18 Kids who have a poor background, unfortunately, are probably 

not going to make it regardless of what you do 
Item 28 Students really respect teachers who set strict rules and don't 

deviate from them 

Factor G "Expectations" factor 

Item 6 While there may be exceptions, most kids expect to finish 
their B,A. when they start Junior college 

Item 9 t^ile there may be exceptions ^ the main reason poor kids 
don't do well in school is that they are la^y 

Item 11 Usually students who have trouble learning aren't worth the 
time you spend on them 

Item 27 The teacher is the sole judge of what the couree should con- 
tain 

Item 30 Instructors who use students as consustants on course content 
or method of teaching generally find the students don't con- 
tribute much 

Factor I "Role" factor 

Item 13 If a student doesn't have assign nents done he needs to be 

talked to about the Importance of good study habits 
Item 32 Students learn the most when they make the greatest effort 

to meet the standard set by the Instructor 
Item 33 The primary role of the teacher is to. set the standards for 

the course and to see that the students measure up to this 

standard 

Item 36 Grades give credit where credit is due 

Item 39 Grades really show how much a student has learned 
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Total scofes were computed for each factor for ^ach of the trainees. These 
factor scores, which Indicate essentially the eKtent to which the trainee 
"agreei" or "dlsagreei" with the general idea of the factor, were then used 
as the basis of two analyses f 

(1) the analysis of differenGe in attitudes by characteristic of the 

trainee 

(2) an analysis of changes in attitudes 

Note that for each of the factors a low score Indicates an essentially more 
rlgtdj more traditional ^ less flexible attitude , and a high score indicates 
a less rigidj more progressive and more fleKlble attitude, 

A difference score was developed based on changes In the four factors. This 
score is as follow: 



1, The attitude instrument be further refined for greater reliability, 

2, Abetter way of measuring the tralntes* knowledge of the effeCti of 
deprivation at an initial point be developed, 

3, The background variables be more clearly developed so that there is 
greater generallsablllty , 



1 
2 
3 
4 
5 



positive change on all factors 

weak positive - positives and neutrals 

no change 

weak negative - negatives and neutrals 
negative change on all factors 



Recommendations for evaluation of future programs i 



TABLE I 



■ _ Overall Evaluation 

Participation In the Program by Background Characteristics 



Value of Participation 



Total 
Definitely 
Possibly 
Not 



Sex 

Male Female 



17 
S 
7 
2 



18 
8 



Total 

Definitely 

Possibly 

Not 



Total 
Def Inltaly 
Possib ly 
Not 



School 

.Mainland Univ. of Hawaii 



24 
14 
7 
3 



11 
2 
8 
1 



Total teaching experlenca 



less than 10 
17 ■ 
6 
9 
2 



10 years or morfi 
18 
10 
6 
2 



Total 
Definitely 
Pbsslbly 
Not 



Previous experience In teaching disadvantaged 
Much /Mod 



20 
11 
8 
1 



tittle/None 
15 
5 
7 
3 
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Total 

Definitely 

Possibly 

Not 



Knowledge of culture of poverty 

Little 



Much 
16 
7 
5 
4 



19 
9 

10 
0 



No statistically significant differences for this sample size, 
Where teaching 



Total 
Definitely 
Possibly 
Not 



Mainland 
6 

3 
2 
1 



Hawaii 
29 
13 
13 
3 



TABLE 2 



Increases in Knowledge and Skill 
(Trainees' Evaluation - Queaeionnalre C) 

% Moderate 



Awareness of communications 

gap between ed. systems & poor 


Much 
12 


Moderate 
16 


Little 
7 


and Mu 
• 80.0 


Cultural attitudes that ajffect 
relationships anong people 


U 


15 


9 


74.2 


A feeling for the special problems 
that affect poor people 


9 


13 


13 


62.9 


New ideas about people 


9 


,17 


9 


74.2 


An understanding of how poverty 
affects learning 


8 


16 


11 


68.5 


New ideas of motivation 


6 


17 


12 


65.7 


Specific teaching techniques 


6 


17 


12 


65.7 


Specific changes in own behavior 


6 


17 


12 


65.7 


Knowledge about how to communicate 


6 


15 


14 


60.0 


How teachers can motivate students 


5 


18 


12 


65.7 


How to organize better 


4 


7 


24 


31.4 


Knowledge of how it feels to be poor 


4 


14 


17 


51.4 


New ideas of how people learn 


4 


,., is' 


16 


54.2 



TABLE 3 



Change in Attitude 



Age 



Total 
Under 40 
40 & over 



Change^ 



Positive change Little or no chanfie 



16 
11 

5 



7 

12 



Sax 



Male 
Famala 



Collage 



10 
6 



7 

12 



UH 

Mainland 



5 
10 



6 
11 



EKperience 



Total Teaching 

Under 10 years 
10 & over 

Teaching 
Junior College 

Undar 4 years 
4 yrs, & more 

Disadvantaged 
EKperience In Teaching 

Little or nona 
Mod, to vary much 

Of Poyarty 
Knpwladge of Culture 

Much 

Little 



10 
6 



7 

9 



11 
5 



7 
9 



7 
12 



6 
13 



4 
15 



9 
XO 
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Training Program for Cotnmunity College 
Iducators of Deprived College Studente 



Questionnaire A 



July 24, 1970 



In order to evaluate this progrffln^ and to plan such programi In the future, 
we would like to know your opinions on certain aubjeetg In relation to teach- 
ing and laarniug, THERE ME NO RIGHT OR TOONG ^SWERS TO MY OF THESE 
QUESTIONS, Some of the questions may seem to be repetitious to you, but 
there are no trick questions. The best response is undoubtedly your first 
reaction to the question. Your honest responses will help us immeasureably 
in evaluating the program (we are not interested in evaluating you ) . 

Fart A: Indicate to what extent you agree or disagree with each of the 
following statements (without qualif tcation) . Circle the 
appropriate code, 

Agree Disagree 
Strong Slight Strong Slight 



1* Unless theri is a good attitude towards learn- 
ing in the home^ kids are not likely to do 
well in school* 

2* ^ile there may be eKceptions, most ^ poor" 
parents don't really care how well their 
kids do in school . 

3* Parenti have a lot of influence on whether 
their kids go to college or not., 

4. While there may be exceptions, most kids go to 
junior college because they aren't really 
capable of doing college work, 

5. If a parent does not think his kids should go 
beyond high school the kid doesn't have a very 
good chance of making it in Junior college. 

6. l^ile there may be eKCeptions, most kidfc expect 
to finish their BA when they f tart Junior 
college , 

7. Teachers can't eounteract the influence of 
the family. 

8. Lower class students are really no different 
from middle class students when It comes to 
feelings about school* 

9. While there may be exceptions s the main reason 
poor kids don't do well In school, is that 

they are lazy. 



, si'nrWnfs l^^rn better if th&y feel tha 
teacher likes them. 



11, 



12, 



13, 



14. 



Usually students who have trouble in laarnlng 
aren't worth the tima you spend on them. 

The greateit pleasure a teacher can have Is to 
see a student underEtand moTOethlng he didn't 
understand before. 

If a student doesn't have hla assignments done, 
he needs to be talked to about the importance 
of good study habits, 

A teacher with many students has no time to- 
give to atudents vho have difficulties in ^ 
learning. 



15. Most poor students want the credit for a course, 
they don't really want to learn anything, 

16. Teachers really have to give their attention 
to the class as a whole, and If some students 
fall by the wayside, that's Just the way 
life is. 

17. Instructors make the best use of their time, 
when they give the most attention to the students 
who are most interested and capable of learning, 

18. Kids who have a poor background, unfortunately, 
are probably not going to make it regardless 

of what you do, 

19. A student should always be given the feel- 
ing that he can do better, however badly he 
has done in the past. 

20. A teacher has the professional responsibility 
for teaching his subject the way It should be 
taught, regardless of the background of the 
students, 

21. A teacher with an accepting attitude can do 
' a lot for kids even when they have a poor 

background, ^ 

22. An Individual instructor can do little to 

change a student's attitude towards learning, ] 

23. The effects of poverty on the learning ability 

of a student have been much overrated, 1 



24. ha instructor doesn't really have the tme 
to find out ^out his student's baekgrounds, 

25. Students really have to be responsible for 
their o^n learning, 

26. Students don't really see teachers as 
trying to help them learn. 

Part B 

1. The teacher is the sole judge of what the 
course should contain* 

2p Students really respect teachera who set strict 
rules and don't deviate from them, 

rS, Instructori should generally give serious con- 
sldiration to student complaints. 

4, Instructors who use students as consultants on 
course content or method of teaching generally 
find the students don't contribute much. 

5* Only a very few students feel that they are 
competent to have a part in the determination 
of course content and method of teaching, 

6, Students learn the moat when they make the 
greatest effort to meet the standard set by 
the instructor, 

J, The primary role of the teacher is to set the 
standards for the course and to see that the 
students measure up to this standard, 

Part C 

1, Grades may have a negative effect on the learn- 
ing ability of a student. 

2. Grades are highly associated with student 
anxiety. 

3, Grades give credit where credit is due. 

4. Mtfst students would learn as much if there wag 
onlv a nasi^fail. 



4. 



If it weren't for the threat of a poor gradej 
roost studenti would do very little studying. 

Grades really show how much a student has 
learned. 

It's important to kiiow how students stack up 
against each other. 



Agree Disagree 
Strong Slight Strong Slight 



Part D 



We would like to knntj youif expactations of this program i 
To what extent do you eKpect to obtain each of the following (circle code)? 



Very Very 
High High Mod ^ Low 



1. Information on learning theory In general 

2, Infomation on learning problems of deprived 
students 

3* Information on the relatlonihip of student 
background to learning 

4. An ability to understand my students better 

5* An ability to motivate my students to leatn 
better 

6. Skills and techniques to increase the deprived 
students' deetre to learn 

7, Skills and techniques that will make me more 
affective 

8* Skills and techniques that will enable me 
to plan my courses better 

9. A change in my attitude that will enable me to 
teach the deprived student better 

10. -An opportunity to share with others my es^erl- 
ences in teaching the deprived student 

11. I expect to learn most f rom my instructora in 
the program 

12. In class, as well as out^ 1 expect to learn 
much from my fellow students In the program 



2 

2 



2 

i 



3 
3 



4 

4 



4 
4 



5 
5 
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We would also Itka to know your feelings In anticipating the program. To 
what extent does each of the following words describe your expectations 
about the program? (Girdle code) 

. Very High High Moderate Low Very Low 

1, Intereiting 1 2 3 7^ 5 

2. Demanding 1 2 3 4 5 

3. Frightening 1 2 3 4 5 

4, Exciting 1 2 3 4 5 

5, Highly involving I 2 3 4 5 

6. Not too different from 

other courses I've^had 12 3 4 5 

7, Thought provoking 12 3 4 5 

8. Casual and relaxed 1 2 3 4 5 
Difficult 1 2 3 4 4 

10. Valuable 1 2 3 4 5 



TH^ YOU (hope you didn't give up) 
Commenti on the questionnaire: 

(any help you can give us will be appreelateds and given serloua - - ; 
consideration). 




THAINING PROGRM FOR COmimiTY COLLEGE 
EDUCATORS OF DEPRI71D COLLEGE STUDEOTS 



1 2 



ID 



Name 



jQuesttonnaire B 
llndlvtdual Back^ound 



7 8 



! 1 * Age 

1 Under 25 

2 25 but under 30 

3 30 but under 35 

4 35 but under 40 

5 40 but under 45 

6 45 but under 50 

7 50 and over 



2, 



;6. 



10 lU 
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13 



14 



Sex 

1 Male 

2 Female 

Education 

1 Less than Bachelor's Degrea 

2 Baeheler'a Degree 

'3 Work beyond Bachelor^ s 

but not including Master' i 

4 Master's Degree 

5 Work beyond Master's but 
not Including Ph,D* 

6 Ph.D. or Ed. D, 

College from which undergraduati 
degree was earned (enter name) 



5. Undergraduate major 



or 



Area of vocational skill 



What subject or eubjects are 
you teaching _ 



7. Total teaching eHperiance at 
12* [ any level (no. of years) 



Is, Teaching experience at junior 
; college or university (no» of 
; years ) ___________ 



15 



16 



17 



18 



19 



Length of wi^rk a^sp^^ (< C 

a trade) (no. of years) 



10. Previous expertence In to^rhfng 
disadvantaged students 

1 Very much experience 

2 Moderate eKperlenee 

3 A little experience 

4 No eKperience 

11. Knowledge of the culture of 
poverty (previous to this course) 

1 Much 

2 Little 

3 None 

12* Source of knowledge of the cul- 
ture of poverty 

1 Newspapers & books 

2 Personal contact with poor 
people 

3 Personal experience of 
friends or relatives 

4 Own personal e^^erlence 

13. Ethnic group 

1 Both parents Japanese 

2 Both parents Caucailan 

3 Both parents Chinese 

4 Both parents other Oriental 
(including mixed) 

5 Mixed Caucasian & Oriental 

6 Both parents Hawaiian 

7 Other part Hawaiian 

8 Other 

14* Where are you teaching 

1 California 

2 Other Mainland 

3 Hawaii 



/ 

Training Pragram for Community College 
Educators of Deprived College Students 



! Queitionn? □ C 



ID 



Name 



For each of the following , indicate to what eKtant this program increased 
your knowledge or skill i (circle code) 

Little Moderate Mtich 





1 ^ 


20 






2. 


21 


3. 


22 






4, 


23 






5. 


24 






6. 




7. 


26 






■ 

8. 


27 






9. 


28 






10. 


W 






11. 


30 




■ 

31 


12. 




13. 








14. 


33 





New Ideas about people in general or students 
in particular 


1 


2 


3 


New ideas of how people learn 


1 


2 


3 


New Ideas of motivatlch 


1 


2 


3 


IIow teachers can motivate students to learn 


1 


2 


3 




1 

L 


£, ^ 




specific tccbnlr^ues 1 micht put info practice 


JL 




3 


behavior towards students 


1 


2 


3 


Knowledge of how to organlEe better 


1 


2 


3 


Knowledge about how to communicate better 


I 


2 


3 


More knowledge of how It feels to be poor 


1 


2 


3 


Cultural attitudes that affect relationships 
among people 


1 


2 


3 


A feeling for the special problems that 
affect poor people 


1 


2 


3 


An understant^lng of how poverty affects learning 


I 


2 


3 


An awrire^nBoQ of the communications gap between 
the educational system and poor people 


1 


2 


3 



34 35 



'jlS, How wC'il'i you characterise the teaching labi (Circle as many as 
I you wieh) 



1 Painful 

2 Worth what it cost 

3 A good way to learn 



4 Interesting 7 Boring 

5 EKcltlng '8 A waste of time 

6 AnKlety producing 9 Irritating 



|16, How would you aharactertEe the class dlscusslona on learning theory? 

•36 37 i (Circle as many as you wish) 



1 Interesting and eKcltlng 

2 Boring 

3 Thought provoking 



4 Irritating 

5 A waste of time 

6 Very valuable 



EKLC 



Qncstlonnaire C (continued) 



30 39 



17. 



18, 



How %^ould you characterise the clasi discuasioni on the 
effects of deprivation nnd poverty on learnlngi (Circle 
as tnaiiy no yon wisli) 



1 Interesting and exciting 

2 Boring 

3 Thought provoking 



4 Irritating 

5 A waste of time 

6 Very valuable 



How valuable did you feel that each of the following was: 
(Circle code) 



a, Obiervtng otheri teach 

b. Participating in the 
teaching group 

c. Th'j critique of the 
t^ v.ng group 

d, Boi' ;■ criticizea by the 



Very 1 Somewhat 2 Not nt all 3 



2 
2 



3 

3 



e* Being criticized by the other 

trainees 1 

f. Preparing for teaching 1 



2 
2 



3 
3 



19. 



Overall avaluatlons 



I feel my participation In this program -^bbi 
I. Definitely valuable 

2 Possibly valuable 

3 Uot valuable 



47 f 20. X f<s^j \ {tn\: this program would be valuable for roost t©achers„ 

I TiQfinltely 

Vosslbly 
^ Wot at all 

I 

48 j 21* 1 fo^l that this program would be valuable . forr '411 teachers 

who Xfill be teaching d is advantaged studeutsf 

1 . Definitely 

2 Possibly 

3 mt at all 



nummsnL on eACli of the following, 

22, Length of the total program (l.V, right length, should be shorter, 
\ 7 longer) 



23, What part of tha prograni dl4 you find most vnl^imhlc? 



24, T^hat did you find least valuable, and why? 



25. Reconmiendatlong for changes In the forTtiat, content , etc. of 
the program. 



ERIC 



I 

49 50 

_ _ II. 

51 52 

III 

53 54 

IV 

55 56 

V 

57 58 

_ _ VI 

59 60 

I 

60 61 

11 

'62 63 



111 

64 65 

IV 

66 67 

V 

68 69 

VI 

70 71 



72 



The University of Hawaii Fchcol of Social Work 
in Coeperatlon with the Cor^inunity College Syef.em' 

AniiounaeG a 

Tmtmm program for junior college ■ ■ • ■ 

DDUaATORS OF ACADaHCAtLY DEPR^ED 

COLLEGE STUDEi^TS ; ' 



' - w .r -i'*' ^ » : ^ . * ■ . . ' ■■■ .-■ - ^ ^ . .. . ti . s.' -^fi^, *tV 't" =■ \. ■■ ■ . i 

- . A. .= '^i' -' • ' -" " '.'^'v'^V*'l^• ^^ 

^.^^ ; V madaposalbls through a grant £ rom tha U.S. VDipirtmeiit 

of Health Education and Wslfare, Offioe of Education under Part E of the 
Edueatloh Professions Dayslepmant Aet, P,L. 90-35. . -y^-^^^i^ '-^ 

PSmiJRffl; FACTS ABOUT PROTB^: . ' : >>f ^X 

WHEN: July 27 - August 14, 1970 (The program will be conducted frdm ;l!i 00 A* M. 
^ to 4:00 P.M. Monday th|ough Friday for the 3 week period) \ ■ \ ' 

WlIEMi Coimunlty College . 

vmOvIS ELlGlBLEi Teanhers from the six Bawail Coi^nlty' 

Y-'' ; Collages; 'plus selected educators from the mainland ^J^W^y;^ \ 

ND^ OF EAHTlCIEANTSi ^ ; ■ . 

CREDIT: 3. hours of graduate eradit . ! \ ' ^ ' 

STIPE!©r^|75/week for all partlei ■ ^ " ' ■■■rr -r/ ■ 

APPLI^IOH PROCimJREr - . ^ ; / > 



1.' ■ . 



Write to; Sidney M. RDsin, Director 

Training program for Jr, Collage Edueators 
School of Social Work ^ / 

. ■ UnlvMalty.^ of Hawaii _ ■ ■ ' - 

1395 liower Campus Road j . 



^; , aondlulu, Hawaii 96822 ; ■. , , v-.u>^ :!. 

■ ;: ' V" ■ ... , ■ V" ..-,1 ^^/v"'^- ■-■■jX^." 

Requaati ApplicaClons for the Training Program and the: atlpeiid ^ 

Applications will be sent Imnediataly upon re que a r and. ahouldr^a V 
returnai^ aa soon as poislble^; The deadline for appllcatiotil^^^ 
returned is May: 15, 1 AppUeanta will be notifieiliof thiii^'-;p^ 
status as partleiipanta the week of May 25, 1970 and those th^^ 
are aeleetad will be aak^ a card indicating theirs; 

intent to partloipate*^; : ^ ■ _ ■ ^ • ■ ] 



STAFF: 



■:- f • .1 



; V Sidney M. Rosany MiS^W, » Ai8t. Pr^ Sehool of SoelaL Work, pir^^ 
: Edith Obi» Ed.b«9 Dean of Studanta^ Kaplolani ComiQunttSf Collegf ^ 



A8St« Director. 



Michael MeAleenao, M.A. . Depfe, of Sociology:" ' " 'f--.' '■•^■''''Vr''';'>^''^7"' ■'■ 



. Scott MtacDonald; Ph.p*, AsSoc, Prof., Dept. of Psychology - 



f :.. fi«w^Al>^. '.^ : A*'- - ' nAK^ ^ a£ Sahara! ams-;.-' \/-v . .' J; \^:'^i'V' 



FURPOSB OP im TMIOTNB FEW 

=^To give thm "opgn door policy" v»lng by mot only Ailing the : M i 
acadaslaallyp and afMo ioelally and seonoffileallyp dsprlvsd studantr. | 
^ Vvfco teglii' hla higher adwatloB hut to auitala him In tha aead^e , . : • 

^„^>!^tatting as well. ' ^ ^ .v. '-.V/ ''^" 

2.,."; To hel^ tha eeaohar devalop akllls and tMliolquss tha^ irill «abla > 
/ tha aduaatios of tha daprived atudmt to ha imra rawardtBg for both < 
- ^ . taachar and studant« - J: 

_ , — 3^*r halp the taaahar undarscand cha nclal and oulturaL faotora : v . 
_ ' rtiat affaet leamlng. ' 

4* .i: -Ta^ eiralyata features In the aomninlty eollaga ayatesi that might ,-^^V 
aidianaa mm wall aa Isipada tha loplasentatlon of kaowladga and akllls. 
V . ^ gained through tha tralniiig program, v , . f 

PHOCETOm TO Bl USED IN MEETING , ii-U^ 

\^ 1*\ Rtp aaaalona with deprlvad gtudanta i^o a^aat to anter isr are : - ; 
, . . - r^i already enrol lad In comunlty oollaga. j;, 

2,. Dialogue with realdants of dlaadvantagad eraEmunltlea, , 

' : li@etures and discussions on laarelng thaarlaa and taahnlquaa. r 

' 4, Practlcmi utilising aiq»arlantlal and theoratlcal inputa. : \ 

- V 5. Evaluations -of praatleum asqierlenaes. ' ; 

A significant amount of work will take plaaa In tha eoffiMOlt^ Itialf « ^ ^spli 
^sa will be made of audio and video taplngs of practlcuma and dialogues , ^> ■ > 



In selecting individuals for participation and otherwise in the administration of 
this program, thaUnlvarslty of Hawaii School of Social Work will not dlscrlminat 
on the ground of the race, creed, or national origin of any applicant or ' = 

participant. \^ ^ -. ./u/' 



Mareh 31, 1970 



Mr» Raymond f*C. Won I Provost 
Kapioianl CmBmmtty College 
620 Pansaeola Str©at 
Honolulu, Hawaii 96814 

. Dear Mr* -Won r 

^ ^ a three week aunmar eoursa, which will be 

conducted from ^^ J Tff rn hm dM^ entltlad «^raining Program for Junior 
Coilaga' Edueatprg of Acadamlaally ^prlved Collage Studanta." This program la 
fumdad by the United States Dapartment of Healths Eduoatlon and Waif are under 
Part E; of cha Education Profaaalons Development Act, P,L. 90-39* The program 
Ifl a cooparatlya Ventura betwaan tha University of Hawaii School of Social Work 
and tha Conminlty Collegas. 

^^^^ the course Is to help teachars davalop and arihanca the 

aoclfll apd cultuMl awarana teaching tachnlques that will make it possible 

t© sustain ;the,^ disadvantaged student in the conmunlty colloga r 

sett lag j^f^at;, h% has entered it via tha "opan door policy J' Whar© educational 
opportunttle^ are provided by a llbaralizad admissions policy the opportunltiiir 
might very : well be was tad unlasa^ tha 8 tu^^^ can be helpad to function productivaly 
after ha has entered the academic systam. A goal of this program is to maka the 
oppprtunlts^ pay off * 

Teachers who have had the typa of student wa are talking about know ■ 
tha frustration that daveiops. in ^^t^^ teach him, it is the intent of the 

tralatng; prpgram to help the relationship betwaan teachar and student ba satlsf 

^:and; warding. ^ . \ ^.' 

"■*.." i'-:'- v ■ * ■ ^ --^ ^ " , :> 

brief description of ; the program plus Inportant data 
for ydui'^information and the information of your faculty. Please post one copy 
and distrlbiite the remainder to faculty* Raqueats to apply will be answerad 
iTO^dlataly; and since wa have only thirty openings Interastad people should be 
encouragad to Indlca i : 

f • ^ l^t ma know if you have additional questions. 

' ' - .. . . ;■• ■ Yours truly, . = ' ; ' : 



■ SHRimn ^r-".' 
CCS Walter; Chun 



Sidney M« Rosen * 
Training Program Director 



Same letter sent to the following' 

COMMUNITY COLLEGES OF HAWAII 



Mr. Albert M. Hagy\ Provost 
Honolulu Conmunity College 
874 Dillingham Boulevard 
Honolulu 5 flawaii 96817 



Mr, Raymond C* Won, Provost 
Kapiolani Cormunity College 
620 Pensacola Street 
Honolulu, Hawaii 96814 



Dr. Leonard D. Tuthill , Provost 
Leeward Community College 
96-050 Farrington Highway 
Pearl City, Hawaii 96782 



Dr. Philip K. Ige, Provost 
Kauai Comrriunlty Col lege 
RR 1, Box ^16 

Lihuej Kauai 5 Hawaii 96766 



Dr. John P* Hoshor, Provost 
Maui Conmuni ty Col 1 ege 
310 Kaahumanu Avenue 
Kahulul, Maui 5 Hawaii 96732 



Mr. Mitsugu Sumada, Director 
Hawaii Technical School^ 
1175 Manono Street 
HIIO5 Hawaii 96720 " 



*As of July Is this school will officially be called Hawaii Community College, 



ERIC 



Dear Applicant r 

Thank you for your interest In the "Training Program for Junior 
College Edueatora of Aoademically Deprived Collage Students." I am 
enelosini both the application for the program as well as an applloatlon 
for a stipend (a stipend of $75/week will be paid to participants). 

Since we can only acoept thirty people into the prpgram you are 
encouraged to return the applications inmiediataly. The deadline for 
appiieations la May 15. You will receive notification regarding your 
participation in the program tha week of May 25. 

A description of the program is encloaedt 

Yours truly, 



Sldnay M. Rosen 
Project Director 

SMR:mo 
Enclosures 



(NOTE I Dates for tha training program have been changed to July 27 to 
August 14.) 



WNWlRSlTt OP mWAIl 
SCHML OF SOCIAI. tlORK 



Plesse £111 out aad teturn dirGetly to the UeSs Office 
of Edueation. Do not sand to the School ©f Social Work. 

7ba&k you for your cooperattoii. 



SIDMff M. RMBH 
Projeci; DlreetOE 

iMEirain 



ERIC 



DEPARTMENT OF HEALTH, iOUCATfON, AND WELFARE ^ 
OFFICE OF EDUCATION " " 
WASHINGTON^ D.C. 2010E 

APPLICANT INFORMATION 

Institutes, ShQFt-T#fm Training Programs and ipeeml Prejeets Under Part 1 of 
♦"^ SauggtlBn Profaisions Pevelapmenf A^f (EPDA, Public Law 90^3S) 1970-71 



BUDGfcT BUREAU NO, il-ROai4 
APPROVAL EXPIRES; 1/31/71 



PROGRAM NUMBf R 

05248 



pScSIS m toW iSi^^'i^ff ^^^^"^• te the qualifications of an wdividual for 



r 



L 



U,S, Offiea ©f idueatien 
Bureeu ©f Higher EducQtion 
Divlil©n ©f Collegt Support 
400 Maryland Avtnue S.W. 
Washingtan^ D.C. 20202 
ATTENTION: Dr, Paul Cornel 



2. NAME (Lsst, Firstf Middte Initial) 



4. AGE 



O YEARS OLD OR YOUNGER 
□ aO THROUGH 30 YEARS OF AGE 



OFFICg OF iPUCATION Uli ONLY 



1, APPLICANT STATUS " — ^ ^ 

Cn SELECTED AS PARTICIPANT 

, f—i SELEcf ED AS PARTICIPANT 
i^) [ J BUT DID NOT ATTEND 

□ SELECTED AS ALTERNATE 

n^^C)'^ SELECTED 



nl OmALE CD □ FEMALE 



SA. ARE YOU A MEMBER OF A MINORITY GROUP? 
tU □ YES (2) rn NO 



[I~^3t THROUGH 40 YEARS OF AGE (5) I"] 51 THRUUGH EO YEARS OF 

-'^ J AGE " - 

(4) 0 41 THROUGH iO YEARS OF AGE {q) □ 6 1 Y EA RS OR O LDER 



SS. IF "YES'», CHECK THE APPROPRIATE BOX ~ ^ 

in CD ^^^ERI CAN INDIAN IS) ^ ORIENTAL 



n AMERICAN NEGRO 
□ CUBAN 
(4) □ MEXICAN=AMERICAN 



cn PUERTO RICAN 
(7) □ OTHER fSpeei7>g 



SA. ARE YOU A VETERAN? 
U) □ YES (2) QnO 



SB. IF "YES'*, OF WHICH WAR? 
{ U C] WORLD WAR I! 

m □ KOREAN WAR 

(3) Q VIETNAM WAR 



(Spseity) 



7. NAME OF EPDA, PART E TRAINING PROGRAM TO WHICH YOU ARE APPLYIN 



9A. Are you PRESENTLY EMPLOYED? 
H) □ YES (2) □no 



9B. IF "YES", ENTER NAME OF EMPLOYER 
T 



a. HAVE YOU ATTENDED A PREVlbUl 
EPDA, PART E TRAINING PROGRAM? 



HI □ YES 



lOA. DO YOU EXPECT TO BE EMPLOYED AT THE 1 NST lTUTrQ"N" 
NAMED IN ITEM SB AFTER COMPLETION OF EPDA PART E 
TRAINING PROGRAM?! ( 1) □ Y ES 



(a) CD NO 

I INSTlT_UTl 
EPDA, PAF 

(2) C^NO 



M-Wi^^iu^^ll rSU,!, W^Um^P INSTITUTION 
TRAl^lNG?^l^|^ikVELlw'f'-^''^° ^^^^^ COMPLETION OF 



It. IN COLUMN A, CHECK THE TYPE OF INSTITUTION WHERE Y OU ARE PRESENTLY EMPLOYED- THEM 
INSTITUTION IN WHICH YOU PLAN TO BE ■eMPlOVED AFTER COMFLETION OF E^^^ 



IN COLUMN B, CHECK THE 



A, PRESENT 
[NSTITUTION 



FUTURE 
INSTITUTION 



A* PRESENT 

INSTITUTION 



S, FUTURE 
INSTITUTION 



er|c 



n i^YEAR COLLEGE OR TECHNICAL INSTITUTE {{) □ 

(E) □ ^-YEAR UNDERGRADUATE COLLEGE (g) Q 

(1) □ UNDERGRADUATE AND GRADUATE INSTITUTION (li Q 

iA) □ ELEMENTARY OR iECONDARY SCHOOL , (4) Q 



P ^OTHER EDUCATIONAL AGENCY OR 

(S) I 1 ASSOCIATION fg««^/A>^ 



(6) n OTHER fSpeeifyj. 



□ TYPE OF INSTITUTION UNKNOWN 
(81 □ NOT EMPLOYED 



3RM 1186-1, s/70 



12. INDICATE CONTROL OF THE f NSTI TUT ION (S) IN WHICH YOU ARE PRESENT LV EMPLOY ED AND EXPECf TO BE EMPLOVED AFTER 
COMPLETION OF EPDA, PART E TRAINING PROGRAMi 



iZA. PRESENT INSTITUTION 

{^PUBLIC {2\ □pR'vate 


12B. FUTURE INSTITUTION . 

^1) mi PUBLIC (2) 


□ private 


13. IN COLUMN A| CHECK YOUR PRESENT OCCUPATION^ THEN IN COLUMN B, CHECK YOUR FUTURE OCCUPATION (If known) AFTER 
COMPLETION OF EPDA, PART E TRAINING PROGRAM, fC/jeek anly yauf malnr OQCupBtion) (TriJstQQM, reSDntst or basfd m^mb^r^^ of eduen- 
tiontiJ institittiQfis shatild ifidieate major position in the oducstions} institution) 
A* PRESENT B. FUTURE ^' PRESENT FUTURE 

OCCUPATION OCCUPATION OCCUPATION OCCUPATION' 


□ TEACHER n) □ 




(5) □ GRADUATE STUDENT 




(E) ADMINISTRATOR U) ^] 




CS) n OTHER fSnecify) 


(6) ["l 


(3) STUDEN T PERSONNE L SERVI CES OFFICER (3) [Z3. 




(71 n RETIRED 


□ 



U) rn other EDUCATIONAL SFECIALIST □ . FU TU RE Q CCU P A TION UN KNOWN (B) □ 



14. IN COLUMN A, CHECK PRESENT AREA OF SPECIALIZATION, THEN IN COLUMN B, CHECK YOUR FUTURE AREA OF SPECIALIZATION 
(if known) AFTER COMPLETION OF EPDA, PART E TRAINING PROGRAM (Cb^ak only your msjof areo) 



A, PRESENT AREA OF 
SPECIALIZATION 



B. FUTURE AREA OF 
SPECIALIZATION 



(U Q J ADMISSIONS AND/OR REGISTRAR [\) ^] 

(£) r~_~l ADMINISTRATION ^ GENERAL {Z) 

(3) □ ADULT EDUCATION . (3) Q 

(4) '^J BUSINESS EDUCATION (4) 

(i) □ COLLEGE FINANCIAL MANAGEMENT {§) Q 

(6) □ DEVELOPMENT AND/OR FUNP^RAtSlNO {&) Q 

^3 EDUCATIONAL MEDIA (7J Q 

tft) □engineering (a) □ 

(9) □humanities (9) □ 

(10) □ LIBRARY WORK ' UO) □ 



IS* WHAT IS THE HIGHEST DEGREE YOU HOW HOLD? 

(I) □BACHELOR'S (4) □ DOCTORATE 



it] □ MASTER'S 

DEGREE BEYOND 
<3) □MASTER'S BUT LESS 
THAN DOCTORATE 



tSj □other (BpsQify) 



A. PRESENT AREA OF 
SPECI ALIZAT[QN 

iM) ^]natural science or 

MATHEMATICS 

(12) □ PROFESSIONAL EDUCATION 

(13) □) PROGRAMS FOR EDUC* 

^ DISADVANTAGED STUDENTS 

(14J □ SOCIAL SCIENCES 

(IS) STUDENT FINANCIAL AID 



(16) 



STUDENT PHRSONNEL SERVICES 



(17) □training of elem. or 

SECONSDARY SCHOOL TEACHERS 

(18) □ VOCATIONAL EDUCATION - 

, (19) □ OTHER fSpeei7vi _ ■ ; 



B. FUTURE AREA OF 
SPECIALIZATION 

Hi) □ 

(12) □ 

(13) □ 

(14) □ 

tis) □ 
(10) □ 

jl7) □ 
CIS) □ 
(19) □ 



17, DO YOU PLAN TO USE THE EPDA, 
PART E TRAINING PROGRAM AS 
PART OF YOUR WORK FOR AN 
ADVANCED DEGREE? 



(U □ YES (2) □ NO 



ISA. DO YOU PLAN TO WORK FOR AN ADVANCED DEGREE? 
(U □ YES iz) □ NO 



liB. IF "YES", WHICH OF THE FOLLOWING DEGREES WILL VOU 
WQTRK FORT 



(1) f 1 BACHELOR'S 

it) □ MASTER'S 

/9i l~l DEGREE jEYON0_ THE MASTER'S 

{31 I 1 BUT LESS THAN THE DOCTORATE 



(4) □doctorate 



(i) □other 

(SpsGify) 



ISA, DO YOU PLAN TO UNpeRTAKE GRADUATE STUDY IMMEDIATELY AFTER COMPLETION OF 
THE EPDA, PART E TRAINING PROGRAM? (^j □ yES (2) □ NO 



18B, IF "YES", WILL YOUR GRADUATE STUDY BE 



(1) □FULLTIME (1) □ PART TIME 



FOR QPFlCi OF IDUCATION USl ONLY 



CI) □ DEVELOPINfi INSTITUTION (Zj □ PREDOMINATlLY BLACK 



DNI^RSXTY OT EkmXl 



July 10, If 70 



Daw Partlelpaat: 

A share note to let you taianff ti^t ^ha TvAlnlng Wi^gwrn tow 
<^OTualty Galiaga Edwat^m of tead^oieally Bmpttvm& CoHaga 
Stud^ga ^11 begin at 9 A*M. ia Koom 102 at Htoolula C^ramlty 
0@lleg€ on July 27- 

Tha College has cmfetarla £aaillciss lAl^ i^e op#n t^rougtout 
the Peking is aHrmll^le ©a ea^ua buc dua to eoaatruetlan ia 

lii^^ado To avoid a Mraabla, attvm about 15 minutss easly for clasEo 
If you plm to usa pt&liQ fcrtesportatiotts coatMt tiha HDnolulu R^id 
Transit Co, at 537*4571 for aer^oe Infomatlon- 

Ifalvaifalty raglatratton will tsk© plaae on the first day of fcha 
pTOgr«* All mmtarlrts trill ba avMl^la mt the HoaDlulu C^raynlty 
College^ You should wt vegiBtar throu^ toa ttatva^si^ off Ejm^t 
ragulair raglstratiOT proaedura» 

For additional queatioms that you mi^t hsve^ please eall at 
944-»7l82, 

SiMsMlys 



Sldaay M« Hoim 
Rrojaet D&rMtor 



UNIVERSITY OF HAWAII 



School of Social Work 



Ilay 2$^ 1970 



HeBT Appliaanti ; ^ - 

I am very pleased to announaG that you have been acGepted as a 
participant In the Training Program for Junior College Educatore 
of Deprived Collega Students* 

A briof remindor. The program will begin at 9iOO a*m,^ on July 2?^ 
1970 at Honolulu Community Colloge, I am encloeing a map of the 
eampue* Please note Building on the map which is where we will 
aaaemblo* rfote^ also^ Rooms 102^ 103^ and 106 which will be uaed 
as olaaarooms, " - - 

You mil also find a self-addresied envelopo./ Please check whether 
you ^d^ll be attending the program or Mother your plans have changad 
so that you will be unablu to attend. It is extremely important 
that the information roach ue no later than June 12/ as there are mai 
people on our alternate list that would like to participate in the p] 
gram if you cannot attend • ^ , 



I look forward to meeting you. 



%Sincorely yours y 




Sidney lu JnoBm 
Program Mrector 



Simtat 



Encloaures 



if 



laiiipus Road* Honolulu, Hawaii 



Dear Mr. Roacnj 



I will attend the Training Program 



I am ioriy but my plana haveohangod and 1 will not attend. 




a-Ke ' s Signature 



O smsat 
ERIC 



UNIVEESITY OF HAWAII 



School of Social Work 



Mojr 25, 1970 



Dear Applicanti 

I^ve been gratified by the groat interoat that has boon expresaed in 
ottonding tho Training Program for Junior Gollege Educators of Aca- 
demically Doprlved Colloge Studonts, It is unfortunate that with a 
limit as to the numbor of people we could accept^ not all applicants 
bo guaranteed an opportunity to attend* 

Consideration was given first to Hawaii applicants^ socondj to people 
who did not have similar training eKporiencos in the pastj and thlrd^ 
to those whOj It seemed to the screening committee^ could use the prograin 
for current or imminent experienoes, 

Since^ you may not have fit into one or more of the above criteria we 
have placed you on our alternate candidates' list* There is a good chance 
that some of the alternates may yet be able to participate in the program. 

Please return the enclosed information slip by June 12^ I97O and let us 
know whether you wish to have your name maintained on the alternate list. 

V/e will inform you no later than June 19 if we have been^ablo to change 
your status. 




Sidney My Rosen 
Program Blrector 



Sl-miat 
Enclosures 



Po^'fcicipanfcg in T/faiQlng Program zov Community Conege Teachers 



Monap Parrsw L. - Manp^m* Ccveleprasttt « 2D63 Pane Sc^reel^ ApfcpSOl, HmoIuIis 

Atiderson^ fiMtehan - to£ - 1550 Wildci'^ Mm^ Apfc.B*20S^ Honoiulia. Tal, 941*4516 
itoHQ]f5 Geor§3 - HofceX ?4 ResfcauMiae Twitting 

59-732 Poko Rcad^ Aiee^ Hawaii, T©X, 4882877 
Baltls^ Paal * LOTguage Lab* SMper^fisoic' 

95-568 K^samee St, Mililani ^te^ip B^aLi. TeX. ' 

Dlfflnarjd Mead Staftel 

Pera. AMiraas - 1603 * 31st St, MerldJ.an MlasiesippJ. 39301 

Ch^ig Doaaid^ * Data fMeaasing 
■ 550^ foipw Drive ^ ftoulwiu, 00621 Tel, 393-2414 

Field p Doaigl^D « l,OT.guage 

Koyal Manor 2908 « Kc^l,^^ma Ato. Eanolwlu 

PdTO^ AtSdreBS ^ 210 Af^fipuhl Sfc* ^liulm^ ¥imi^ Hawaii S681S 

404 llTO Bfc * Alaa Hainap Hawaii , 96821 

S&y Lane Im.^ WmoX^Im 

Bky LoQ© Ifl£i^ Honolulu 

1651 Palmeftto St, S. tmytom^ riotida 30219 
Harris^ Kru*- Itolly ^ <lo\xm%ov ■ 

93*a06 >^heele Fliaco^ Milil/irii ItoTOs Hi* Tel. 623*3M9 

Hciya^akisi Sisilc&a ^ JapmoK^^ Liogmiaeics ■ 

1.724 Mikahala W^^, KonDtolci, Witiwaii 96816, Ml. 732-1355 ^ 
^bbSp Mlllam - fayghoiogy 

202Si Faal0ic Haight^ RoM^ Heaoliimj, H»^li 96313 Tal. 531-8467 
Hock, Jaroma * Applietl Ak£b ■ 

2908 itobeiri: FlaoQj, HonDltnlii^ Hi 9(3816 Tel. 732 MOS 
Ikeda^ Ts^^omu « Si5sines9/Eduesftic>n 

1336 Manalu Sft* Ifonlwlu 

S^OT^ AddrMu - 72 Rumistoa St, Miio, Hi 96720 Tel. 935-05S3 

2815 BsDth HoMp Hsnolulu^, Hi^ 90813' ' , 

IjSl'^iibi Dfc,, HonlMlii, Hi 963X7 MS^*a79S 
Kifig Charles * Raiding Shop 

98-1219 Neki St ^ M©a, toralulu, ni 96701 te^a. 4Bg-^!'439 
Kishd^Sp , ldwa?M « Btislfiaiis 

SSb'tolcahl St,, atoiiolitlu 

Adtoi^ - 3198 Alc^il Sfu Xiihue, Hs^iiil f}fi766 Tel, 2^-2742 
Marftiii^sip Fat *^ OosHietology 

2957 Kslakmia Av». Honolultu IteMil 9fi715 ffal. 9^3-5206 

Sorm. Mdr©8s - 12flH5 l^rt^a 1^1^ ^ Cfa. &S40i 016«l8i*S783 

, Marlobat 3mm « Madle^il Assistifia to.fi tsruo nor 

37 California ^e, Wahlwos OaliUp Hawult 96786 fsl 623,-7000 

ERLC 



Makamui'fl, Irene - Maeh. 

3330 Hmisai-^ofc Av«. Ifooolulu, Hi. 06815 '.Cel 7i1-ni5 
Hg, ?ml - Eeonomica a Business l>m 

2332 MQliikala SK. Peajfl Ci.Cjf, Htttraii 9678;: Tel m 
Kowicklj Henry - Gsog-Naphy 

13lf Maslalii St. Mono to In, HI 56019 fc'i, B$9'5275 
Kuass, Haffoldiiaa Inglish 

1551 Kaminu St. .Apt:. 1201, Hoiaolulu, m„ tieSl^ Sni. mi-ZlU 
Ojisha, .Taae - Speech naEimmlcat. ioti 

925 i^waftlilo a;. Sonolulii, Hi. 96Q22 feJ., 337..3;?60 
Pctistfaon, DMhara - Social fitudies 

3045 Piifllei OlTOla #308, ionolfilw, IM,. Toi. 923-.?404 
Rich, Jossph - gpeeeh/HngUnh 

2640 Bole" SC. #aj ItonoJ.i!l.u, Hi. 

pQfflw. Mdrass - mO CvUtmt Ave. Chico, nal, 915-342.? 

2273 Apofipoa Sr.. mawl City, Hi. 95702 fel. 45S..2631 

RosB, Samisfa - HtMing 

2947 Kalekaua, HoRolttUt 9687,3 Tel. m-Wm 

Fera, Mdreso WMmp RoEtL Fos-e Ptej:i:h, tens imm 

Schiroaclee, EiiEa - RrsMittg 

410 MOc-kicgbisfd Lane, Miai^eottj 'feKas Tmn tel. n3™53J-5382 
Tfiirdj CorsXj-fi ;» Currieata PlsimiBg 

45-325 Miialelo St. Ea-cifioha, III 95746 T;21. mB-m^-mi 
Tani, itolly - EnsJ.leh 

1958 - A V&mom&r Drive, iolomlu, Hi P6e22 Tfl?.. 9A6-eijie 
ToPffeSj LajwffeRCQ Eleefcfonics 

n02 WmmU St. Apt 1106 , Itewlulu, Hi. mtm tttl. 53S-.1604 
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Chaa, 6, "The Life of mm^\ pf . 312-33^ Cast^itclslly ff, 3S3-3V05m 
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Daprivatioa mi ttu IffMt on LaaralAg 
Syppl^reatai EBirii^ List 
Keysarllngp Leott H.^ Proirtss of Po^wtys Bit U,Sp at tht egoseroadg , 

da Graf to I Altwmd ^hSi David A,i Rawlutlea ia TfMhlBg ^ Bfi&tie 

MMti%, Hw York, 1964 
Plalo^e Gg Pewfty , tobbs^tarrill Co. Isi^*, 1967 
Davli^ RgM^th S u 1 the Pw^tos of f&vmwW in AMrtea , Bie H.ll, Hilsos C 

Vmr tork^ 1969 

A Hmritffl^^ far Tagehi^ Itt ^ttte Sgtoals T* luttowits 
Park QitCto -» Clark 

A Mgtprg gl Jtog tg j^rlga - ^IIIaq 
Coalag of Aga is imrimB * Frlod^iAti?g 
The Way It S^ged to M - H#ldm 
pgath at to Barly A8@ * to^l 

Ttachli^ Strai^etlgs far tht^Cttltiarall^ Bta^tvaat^ad - Toba & Elklsi 
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Departaient of Psychology 
July 27 - AugUfiC 14, 1970 

SS&^iB&JPlMrl^ So- Co-..minlt:V Gollepe Educacors of 
AcadePilea U. y Depclved Colj ege Studeii?:^ 
S.M. 630 

ScQtt MacDonald and Gilfred 'fanabe 

J^f ^''"f f structured In three ssgrnQnts; (1) introd«ctlon to general 
prinuiples learning and supporting ratlcnale, (2) Application of learning 
prlwolples in fch« eommunlty eoUege cUsaro™ setting, and (3) Techniques of 
evaluating stuaent parforaanee. Sepsanft one will be relative.ly hyief and the 
course eaiphasls wlU be an sBgwnts two and thre«. : ^ 

SegmenK 1. Infcroductlcn Co genarai leamlne prlMlplag and supportlai'^ 

a. The cotiMptuaHaatlon of behavicr Ctrtnn a learning point cf vLm ^ 

B. Learning prlaeiples and their .wppojftia^ 

c. ExtmHon af tAesa pvimipU& in vatLmis sAtti-agB 

Se^ftnt 2. Applicaclfm oi': ietirning pj-laclpies in the coiamunity 
collage clasisriiom, 

a. Classrocfn assessinant t-echniquas for astabUBhine level of student 
competence. 

b. Clttssroom mnageniant techniquea in regard to academfc and non- 
aeaaamle behavior 

c. Motivational schemes of minority aroMp 8 

d. Programs of intervention; the use of.jroup and individual Inter- 
vention techniques m regard to sttsdtAit academic pefformanca 

e. The use of broad specjcrinn techniques in regard to student acadamic 
_ , and^nonacaderai<; parfomatice; e.g. , group counseHng. structured ■ 

: : scudy hallg etc. 

Segp^nt 3. Techniques of Gvaltiating student performanee ; 

a. Use of built-in assessment procedures 

b. Assessing group and individual prograns of Ipteirventlon : ■ 
'.. C. : Assessing broad spectrun techniques 



Learning and Teaching thigorj' 
Reding Lift 



tonald Qallimm and Alari Howard (^ds.) Stroidige In a Hi^iaKm C^^^^ittltyi 
Ha Mukmrnku 0 HanskuU. P,A^R, Ito, I BierQice P. Bishop .^gewm, 19S8« 

SXciggett, Baii^bara, Indlvlda2al and Gtmp Rel&torctfmen^ to Lot Aehtuviag 
Hwailmi Stodests. M.A« Xh^glg, Uaivcifgicy oi Hawaii, Deii,ittme\it ot 
pgycliologyp 1963. 

Hacfi^salds Sm%t, Ptsblla Ideation in mtal Hwallj a Mmltl'-Vlillian t^lla^r 
Miefindt^rsCandlBg,, Bernica Pg Bishop WjieOTU Prtss* 

doiinstling by Sah^l Farspnt^le to w-opOTieal w^d&l of liiCevwsttori . 
JiMriiiJw af i^Ue'd Bthavldf AnaXysie. is press. 

ilmBil^ In pre as ^ 

Phillips^ i.L,3 itehl€ivOTtftt Vlmm Toto^ RaiafpMdement PfPcedMrtig Its a 

©f i^plW BchOTiow ABalyele. 1 (3)^ Fall 1968, 213-223. 

Mmmhm^ M.L, mA mmmn^ AaE, ^i^lae ttl^swoo® Bahaviofi a Ma^isal for 
prteislM Ca«hlttga Sesaiitoiii latgrnacioMi Ttsfcb&ak C^,^ 196?. 



f0nt% U^nti Wbmtt Peyg lfT^,tBg , 4 1 1 i faidj. tggig;4_^g^ m Vm%m 
Pal® Al£5, Califorali, 1968. 



ti'&SMm PJTOHS^ara for Csmmity College 
HdusatOTi tsf AcadatBlcally Ofi^rived 
Col. Lege Bfcudeats 
S.tf. 630 



and HmwJday and f"Way. tfaclTOaday will ba usad for field trips. 

On ^ily £9, «a tjiij, -yfoij; ^ ^srsa oS-TOml poveptjr aa the 
Motth mem o£ OAvi. Oh Smm^t 5 we wiU mplmk u^im pms^riv 
Ab fchffl Kaimj^aljxm mm, * i - . 

KfiVEday ttts-oyflh m-sMfif!y will be apmt is a CsaehiBp liibcy;»<^i3 
^ere staflfiats awel ffaUow tMteeas will mwxm yousr aeBehliip ""' ' 
ShdUe mi lialp you a« CT^a^2afta yam tm^tag sMmtjjvmeBi^ 
Fffiday, >^iic-h bra fth© o£ the csmlsinr- pto^rc-t* ^jji-j 



EVALUATION OF TRMNING PROGRM FOR C^IUNITY 
COIiSGE EDUCATORi OF AC^miCALLY DEPRWED STUDIOTS 



Grant #70-2829 



CONTENTS 
(la Order of ftfesentatlon) 

I* Dlrsctpr's Eviluation 
11. RagaarGh Evaluation conductid by Dr. Damice Poleaii 
HI* Quigtloimalraa uied in Raasareh Evalyatioa 

IV, Prograa AnnoimeMiQt (Qrlgiaally mlmtegraphad on blue stock - 
photocopisd for inclusion becausa supply has baan Mhaustsd). 
AnnouneCTent waa dona In this fashion dut to tha time factor. 
By the tlma wa raaalvtd notlfieatlon of our grmt approval it 
T#as tlma to hava annouaaaarats aant out and tharafore no tlmt 

hava a printed broehura mada, 

V, Lattar sant to commiity aollaga provosts notifytog th^ of 
tha program, toaouneaments for distribution to faeulty wera 
Inaluded with the latter* Annowaeimints Of the program wara 
also includad in tha Comunlty Collaga bulletin. 



VI. Lattar sant to applicants. 

VII* Lattsr and fom raquasttag applleant Information sant to 
applieants, 

VIIl, Latter of aceaptmoi sent to suaaassful applicMtSi 

Return form from suaaeaiful applicants, 

X, Lattar sent to altarnata aandldates* 

XI • Return form from altarnata cmdldates 

XII* Lattar notifying tralnaas of tlma wd location for prograa. 

;XIII. Roster of tralnaas. 

XIV. Course outline and bibliography for tha progrm covenant on 
"Daprlvatlon mi Its Ef f act on Laaralng, " 



XV. CoMsa outline md bibliography for the program consonant on 
"Laaming Mid Teaching Thaory.-^ 
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KAT.THT>PAIiAMA HODSL QlTi ASSOOIAXIOK 

333 amm KING STsm 
mc^w, H^MCa 96817 

TEiaEHONEi 537-56^3 538-6511 



HlIQHBOfflOOD Pm HOME ENVmOiaffira 
01 COUiEOE STUDENM PRCM Effi KALBH-PALAMA 
MODMi OimS AREA, HONOliUIU, MWAII 

my SB, 19TQ 



REiaHBOBHOQP ElTOOMmT 

Kallhl*>Paiama Modtl ifelgliljOFhood ^ea (MA) is m bld^ erowdedj 
long-»ne^ected soelally and eewokLeaily deprived iseticn of 
Honolulu loeated adjacwit to the smtral business district of the 
city. 

Xhrou^' midfiy long ye&CB, the pul^llc services pravldied the area have 
heai mJjnlmai, 



Th&xm are. moiy narrow streets, awe of them mere lanes, that were 
laid out In horse hug^ di^0 • ^ese are not adequate for looal 
traffic J and are closed ^here throu^ traffic oust be i^c^modated* 
Ih# area is orosaed by major traffic arteries, Ipbludlng a fre^ay, 
wltti attendant noise and disruption i 

Many streets In the Kal^ii-PalaM £i7A have no sldewalKs^ curbs , or 
gutters. Street il^toig Is pdor iJ» toost M*eas# 

Sewer systms are antiquated eaid Ijiadeq^te, ca 

itreims aAd drainage ewals,i HokIous industries dt^ raw wastes diito 
the cftfialSj ereati ts^leasant pdo 

A heavy eOTeentratlon of orowded and noisy ^^^p^ 

renewal bulldog^g has beoi iJQosed upon the ^lihi*PalMniA MA. ^Is 
has caused cozna^nlty dlsruptl^^^d sooial cGsafllct. 

Most of -Mie private dwelil^s are ' to various stages ^ dlerepair , 
some being deli^ldated bey^d r^iabllltation. ::^a mtu^^ 
of tlmi are respwiilble f or ^Mch of thiaji many homes belri 40 m" mor© 
years old* Most pr^erty owners do i^ot live to the area, ana have 
: f ailed to tofttotaiii their rwrted'hoW of 
the area has Mde, it flnanelftl3^;l^ resldeiits who 

own the homes In which they live to Mliita^ 

Ill-ooncelved city zoning regulatlois prevent homeowners from 
flther rthabilitating w r^lacln| 



Both low-rise wd hiih-rise afiartmuits M to 
raplaee areas of one-faoiJLy hooidi in ,^t^^ mA» This has 

added to the erowded emdltlons erad the traffiO: prohlems* 

Reildmts are forced to tolerate bo^ noise mi hazard frm Jet air- 
oraft taking off fr^ the nearby Honolulu ^^tematlmal Airport. 

There is a serious lack of parks aad reerQatldOAl op^ spaees in the 
Kalihl-Falaua MA. CQiose that do #xlst art. not wide ehouih In rwge 
for use to ace«siaodate needs all se^ehts of thi| residents. 
M^iy childrtn must play m sidewaUcs and streets. Many te^Mgers 
and adults have no aholee hut tb loiUgii on street oomers or In run 
down poolrooms, Hwy of the elderly can only loll in the iunshlne 
In frcnt of badly deteriorated conmerclal-difelling buildings that 
abound to the area. 

Fublic plgomlng In .f^molulu has paid se^t attentla!^ to tl^ urban 
needs of the ifiii^l-talamd^ J^,; D^i&i.'lis'i 'to "deBiriS 'dt'^dpet^ 
owners and tenants,. Because of thii tientrai\ lob^lm,of th^^ 
values are high, TOils j^s led to pdbri^ emtroiled spi^ to 
land development, PlMaitog agTOcles have tended to deal in gross • 
consideratlais , ,of l«id , ^es , traffic , tmA ^jpeople, .. The. agencies know 
little and have ' shown' 'snail 6^^^ 'eith^ the oveiraii 

or personal Jjopacts of planntog decisions. 

Land ;Uae {plajMal^,^^s,j^ -Uigi^ietates qf the'ni|fffe|tj; . 

leaiihg ; ■feawaa^dl hl^er ^jlensitles iaadi '^^i^ni^tB to, oppositlai t^ , :! ; 
resldeatft ^pi^ef tfor ke^a^ the area prMMdtohtly in slttgle*^ 

family' use. " ' ' ' ' ' \',',y^'. .: , ; r;" ' 

In general J publio planning 4s centralized| professionalized , . 
highly bureaucratic , Local comnimiiatito is limited to formal ; 
heartogi md todiyldual petitibhs • Citizen particip^'^ioni to planiiii^ 
proeedures ls discouraged to , . . 

It Was riot until tto! adt^ent of resl-. ' . 

dents. and property otmtrs of -^e l^ltol-'Palama^A'we 
^portunity ,f or tafctog part to the i^gradiiig of . their community and . , ' 
thfir ;Sl;Mi^ard^:pf Vllvto^ ■„; :, 

In generalj resldOTts of &i Ksii^ 

wall betog .than thos^. jpf iO-Ujer -H . /Tpoth decf^ and , 

other dental health .ptbbiemslTa^^Md'.'; Mttsl' tftoditieoga eyist grimarijy 
because 'of ;th(l jbvei^y:^ ' ' ' 

UneB^lbymttit: tod:;:uhdtr^i^IbyfiMt j:'aid;^ iheoBesy'^are 
basic prbtilem^ ;fadi^;;msny'iresl 
limilf etotr^lly loeatidj 

developBint 'of Urban Honbl^ ' 

Low toatoe ' ii#ii; 'a^er^ue - 
do not have thi hicwsi^^^^^^^i^^^ 
o. hlpiir paytog es^loymmt, A contrlbuttog faator is the heavy 
ERJC 



reliance of the economy of the area upon Industries (such as pine- 
apple c^erlas) which, provide a large nuniber of Jobs with no 
opportunities for socio-economic advaneement. 

The Kalihi-Palama MNA has nmy lOTg-term uneaployed, the unskilled, 
the elderly aid welfare rtclplents, There are rn^ny who are not in 
the work force because they have been discouraged or have lost the 
desire to work. Many youths have draped out of school aid are 
poorly educated - becoming the untrained end the margajially 
eE^loyed or unenployed. Among those in schoolj mwiy, are not 
eounselfid in work.bpportiniltleSj and are not prepared to seek 
worthwhile e^loyment when ^ey leave or graduate from sehool. . 

Very little is Imown about how reildents of the Kallhi-Palawa MNA 
define the eommunity in which they llvt - what their concept of 
eoMflunlty is. The fact that 77 percent of the residents are tenants 
rather than property owners tends to keep low m. toterest the area 
bettermont, it is dlffloult to motivate residents to attend Model . 
Cities Cwsus Tract Committee mietlngs - the basic Model Oltles 
resident partlclpfttton org«iizatl©n,; 

It is obvious that the environment of the tellhi-Palama MNA is not 
condUQlve to a hl^ Interest in education among the youth of the 
area, . ■ ■ • , . 

Hcm mvmowmT : 

By far the majority of young people from the Kalihi-Palama- MA 
enterang a comunlty sollege will live in publlo housing or more or 
leas delapldated private homes - either home most llke^ bel^ 
crowded ma noisy. Rarely will a student from the area have at home 
a place of seclusion aid quiet for study. 

However^ eiren the most run down of homes In the are are kept clean. 
Personal oleanllnesa Is a matter of habit wl-ai the vast majority of 
residents. 

Many students Jill live in homes where aigllsh Is not spoken, or at 
best a form of pidgin. Hils makes It difficult for these students 
to habitually speak the pr^er Engllah they are tau^t in class, 

M«sy of the parents In the Kallhl-Palama MNA greatly value education, 
eneourage their children to at tmd school, and consider a school 
diploma or attendance at an Institution of hl^er leamlne an 
lE^ort ant goal. 

However J m«:y students from the area come from f mllles In which a 

hi^ school educatlOT is a recently developed opportunity 
college eduoatlon an imreallstlc goal, 

Pmnts^ln the area gaieraiay have little experience with eduoatlon 
either directly or indirectly, although they do associate a better 
3''-icatlon with a bttttr Job and a better way of life. 
ERJC 



Par«jts alaoflt unwilmously st?ess to their eMldrtn the inpertaMt of 
edueatlon, Of t^ Usiife '^tir^^ 

■Uie parttits oiua g«nerallge v^m the' li^ortance of eiflucatlw^ t6^ thislr 
chiidrenj they caimot es^laln specific al^ how eff ort epMided In 
school Or the MBtery of p 

benefits, • SherefOTij they cu^niot act effectively m ■ 
when their ehildtea lacK^a de^ ihterest-'to going to 
lege 5 or dlspli^ Mly a 

Parents In the-Kallhl-Palama; MA love their children, arid' often this 
affection leads to a'permlssiVeness that does not 'affdrd parental ' 
dlselpiajie conduolve to a thOToug^ itpplleatloj to /f dt^^ 

A goodly riuatoer of studitots frw^^ e^e from brofcsn homes j - 

vihere effeistiye p 

Ihe nei^^orhood ;ana 2h6^ given titli|fly; heafe makes it ' 

ohVloUB ^at'ij^pBfflQatt^ f tfda'.the'^iaiibl-Palama 'iM' 

have practically nd^^ hctte ea^erierice with'^hlch the^ 

accoBinJBdate themselv'es to mi aeadeale itmdsphei'ei ihey -iai'e hmdl-^^ 
e^ped In drlentlhg themselves to the world of education and 
acquiring pr#er study ha^^ ; : ; ; ; . ■ . . 

It is equally obvious that these students need from their InstructorB 
exceptlwial efforts at understMidtag, effective guldMiee, and perhaps 
teaching methods that are out of the ordlnaa^, . : , ^ 



